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Program Overview Using the aesthetic and expressive qualities of figurative artworks from 
the museum’s permanent collection, Figuratively Speaking: Elaboration Nation develops 
fourth-grade students’ descriptive writing skills while promoting state and national curriculum 
standards in the language and visual arts. Artworks viewed throughout the program serve  
as students’ texts to be carefully observed, critically analyzed, and thoughtfully interpreted 
and subsequently act as inspiration for their own descriptive compositions. 

www.thewadsworth.org/teachers    (860) 838-4170
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Program Structure and Logistics
This program consists of four independent components:
1. Pre-Museum Visit Writing Lesson  Taught by Classroom Teacher

2. Art and Writing Tour at the Museum  Taught by Museum Docents

3. Post-Museum Visit Art-Making Activity  Taught by Art Teacher

4. Post-Museum Visit Writing Lesson  Taught by Classroom Teacher

The Wadsworth Atheneum requires a minimum of three weeks advanced booking for school 
tours. It is advised that teachers book and confirm their visit before administering the program’s 
lesson plans to students. Call our Group Visit Associate at (860) 838-4046 to reserve your 
Figuratively Speaking Art and Writing tour today. Be sure to mention that you are utilizing 
these pre- and post-museum visit curriculum materials when making your call. 

State and National Curriculum Standards Addressed 
The objectives addressed in Figuratively Speaking: Elaboration Nation  link to Common 
Core State Standards, the national curriculum guidelines adopted by the State of Connecticut, 
as well as the visual arts standards outlined in the Connecticut State Department of Education’s 
Arts Curriculum Framework from March 1998. 

Common Core State Standards for English Language Arts and Literacy 
1. Writing: Research to Build and Present Knowledge #9: Draw evidence from literary or 

informational texts to support analysis, reflection, and research.
  9A: Apply grade 4 Reading standards to literature (e.g., “Describe in depth a character, 

 setting, or event in a story or drama, drawing on specific details in the text [e.g., a character’s 
 thoughts, words, or actions].”).

2. Speaking and Listening Standards: Comprehension and Collaboration #1: Engage effectively 
in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse 
partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly.

  1C: Pose and respond to specific questions to clarify or follow up on information, and make  
 comments that contribute to the discussion and link to the remarks of others. 

Visual Arts Standards  
3. Content Standard #2A, 2B and 2C: Elements and Principles: Identify the different ways 

visual characteristics are used to convey ideas; describe how different expressive features, 
and ways of organizing them, cause different responses; and use the elements of art and 
principles of design to communicate ideas. 

4. Content Standard #4B: History and Cultures: Identify specific works of art as belonging to 
particular styles, cultures, times, and places.

5. Content Standard #5B, 5C, and 5D: Analysis, Interpretation, and Evaluation: Describe visual 
characteristics ofworks of art using visual art terminology; recognize that there are different 
responses to specific works of art; and describe their personal responses to specific works of 
art using visual art terminology. 

6. Content Standard #6E: Connections: Recognize that works of visual art are produced by 
artisans and artists working in different cultures, times, and places. 

This classroom curriculum was designed and written by Emily Pacini Ide, School and Teacher Programs 
Specialist at the Wadsworth Atheneum Museum of Art, in partnership with Hartford Public School 
teachers Susan Goldberg and Paul Wallen at Noah Webster MicroSociety Magnet School and Marguerite 
Sequin at E. B. Kennelly School. 
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Viewfinders:  
Taking a Closer Look 
Lesson length: 45 minutes. Teachers may opt to split this lesson into 
two 45-minute units to explore the concepts presented more deeply. 

Materials Needed

• Chalk/Dry Erase markers or standard markers
• Chalk/White board or chart paper
• Eye Spy Worksheet+*
• Images of the following artworks:
 – Image 1: Pablo Picasso’s The Artist, 1963+*
 – Image 2: Pierre-Auguste Renoir’s Monet Painting in His Garden at Argenteuil, 1873+*
• Masking tape
• Notebook paper
• Pens/pencils
• Stiff paper

+Make copies for classroom distribution. 
*These resource materials can be found in the Appendix. 

Procedures 

Anticipatory Set 
Time allotment: 5 minutes 

Artists have always made depictions of people—from realistic portrayals of human interactions 
and individual activities to abstract compositions that expressively convey specific 
messages about an individual’s or a group’s identity. Art historians call such paintings or 
sculpture figurative art. Painted portraits—two-dimensional visual representations 
of a person—can be categorized under this artistic genre. Using such elements as body language, 
facial expression, costume, props, gesture, and setting, figurative art has been created throughout 
the ages to communicate a subject’s identity, personality, and, perhaps, societal role. 
 
Discuss these general concepts with your class prior to commencing the lesson’s writing 
exercises. Be sure they understand the highlighted vocabulary as well as the basic elements 
of art before proceeding (see Get to Know Art Lingo). Consider posing the following questions 
to students as an introduction to the program’s theme: Have you ever been to an art museum 

Pre-Museum Visit Writing Lesson

Writing Activity



4www.thewadsworth.org/teachers    (860) 838-4170    Art and Writing Initiative  The 1,000 Words Experiment

School & 
Teacher 
Programs

W
ad

sw
or

th
 A

th
en

eu
m

 
M

us
eu

m
 o

f A
rt

before? If so, did you see any works of art that included figures? State several reasons why you 
think many artists choose to paint figures instead of landscapes. Once completed, tell students 
that over several days they will investigate figurative paintings from various periods, cultures, 
and artistic styles in the Wadsworth Atheneum Museum of Art’s permanent collection 
and follow by introducing the basic premise and objectives of the program as outlined above  
(see Program Overview). 

Core
IT’S ELEMENTARY, MY DEAR WATSON: DETECTING DETAILS  
Time allotment: 15 minutes  

Distribute color copies of Pablo Picasso’s The Artist (1963) to each student, providing them with 
the artist, title, and date (see Appendix, Image 1). Consider writing this information on a chalk/
white board or chart paper for the class to view collectively. Allow students ample time to look 
at the painting and make initial observations. Ask them 
to then fold the image into quadrants by creasing their 
papers vertically and horizontally. Divide the class into 
cooperative groups, assigning each a specific segment of 
the painting to investigate. Using “spyglasses,” or rolled-
up sheets of stiff paper, tell students that they will now act 
as detectives as they discover all the details present in the 
painting. Give each group a copy of the Eye Spy Worksheet 
(see Appendix) to complete for their assigned section of 
the painting. Students should focus their careful looking 
and worksheet responses on the basic elements of art that 
they see, including color, line, shape, and texture. 
When students are finished, come back together as a class 
and prepare students’ to exercise their oral presentation 
skills by asking for one representative from each group to 
present their findings to their classmates, using as much 
descriptive language as possible.

Alternative Activity 
Present a challenge to the class by selecting several students to read aloud some of their best 
descriptions from the Eye Spy Worksheet. The rest of the class will then be asked to guess which 
part of the artwork is being described based upon the presenter’s use of elaboration and detail. 
Responding students must provide visual evidence to defend their claims. 

Extension Activity  
Practice the art of brainstorming by asking each student in the class to give one word that comes 
to mind when viewing this work of art. No repeats are allowed, so as to push students to use a 
wide-range of vocabulary. If time permits, write contributed words on a chalk/white board or 
chart paper and discover associations between your findings by categorizing students’ responses 
in various ways (e.g., parts of speech). If applicable, consider creating a word web of various 
associations made for visual impact. 
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Art Facts
Pablo Picasso was a Spanish painter, sculptor, printmaker, ceramicist, and designer 
recognized for his innovative modern artistic sensibility and enormous productivity. He is 
best known for co-founding the Cubist movement in the early twentieth century. At the 
time this painting was made, the subject of “the artist in his studio” dominated Picasso’s 
work, suggesting that he sought to convey the primal activity of applying paint on canvas 
during this period. Inspired by the work of the Abstract Expressionists, the painting’s 
loose, gestural brushwork plays a prominent role in Picasso’s depiction of his subject and 
the mood of the scene.

SCOPING OUT THE SCENE   
Time allotment: 25 minutes   

Distribute color copies of Pierre-Auguste Renoir’s Monet Painting in His Garden at Argenteuil 
(1873) to each student, providing them with the artist, title, and date after students complete the 
upcoming writing exercise (see Appendix, Image 2). Consider writing this information on a 
chalk/white board or chart paper for all students to 
view. Once again, allow students a sufficient amount 
of time to quietly look at the painting and make 
initial observations. Focus students’ careful looking 
on the setting. Use the suggested questions for guided 
looking below to spark a classroom dialogue. Begin 
by asking students questions that elicit objective and 
descriptive observations. Move toward more abstract 
and subjective questions that develop students’ 
critical thinking skills as they seek to interpret the 
painting. Be sure that students cite visual evidence 
for all their responses. 

Adapt the following questions, as needed, to your students’ level of comprehension.

Conversation Starters 
• Focus your attention on the setting of the painting. What do you see? Ask students to 

conduct a visual inventory (list) of all the elements that indicate the location. Diversify  
and expand students’ responses by asking them to think about the nouns, verbs, adjectives, 
and adverbs that can be used to describe the setting.

• Where might the man painting at his easel be? What specific clues has the artist provided 
to indicate the setting?

• Describe the colors that you see. What type of mood or feelings do these colors convey? 
What do they tell you about the season portrayed?

• What can you find in the foreground, middle ground, and background of the 
painting? What objects take up the most space on the canvas? Where do your eyes look 
first? Describe these elements using as many adjectives as possible. 

• Explore your five senses! What would it feel like to touch the lush floral bushes or to walk 
barefoot in the green grass? How would the flowers smell if you walked past the garden? 
What sounds might you hear in this place? Would they be loud or soft tones?
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• What time of day is it? What temperature might it be? Look up to the sky and elaborate 
upon the weather. Based on what you have discovered about the weather conditions, what 
activities would you participate in if you could jump into this scene?

• Take a moment to think about what you might find behind the garden. Describe the town 
located in the background. How many people do you think live there? Is it a lively or a quiet 
place to dwell? Based on its placement on the canvas, would you say that it is more or less 
important than the garden depicted?

• Have you ever been to a place that looks similar? If so, where? 
• How does this painting make you feel about the outdoors? 

Upon completion of this visual analysis of the painting, distribute notebook paper to each 
student and administer the following writing prompt:

Having been a junior investigator for the last two years, you now have the opportunity 
to graduate from the Sharp Eye Academy for Careful Looking as a senior detective. 
Before you can do so, you must complete one final exam. A quality that is necessary 
for your success as a detective is the ability to observe and document in detail scenes 
of action. Using this painting as your inspiration, write an investigative report of the 
landscape in front of you using as much descriptive language as possible. 

Be sure students use their five senses when crafting their reports and that they address the elements of 
weather, temperature, season, and time of day as noted in the questions above. Their goal is to create a 
written description of the setting in such detail that readers could picture the scene in their minds. As 
time permits, select several students to read their reports to the class. All students should use the visual 
components found in the painting to compose their descriptions of this landscape. 

Extension Activity  
X-rays taken of this painting by Wadsworth Atheneum’s conservators have shown that 
beneath this image lie the remnants of an earlier composition—a portrait of Monet’s wife, 
Camille. Artists, just like writers, have been known to 
reuse previous compositions to create new masterpieces; 
they recycled and revised! After the class has completed 
their descriptions as outlined above, ask students to pair 
themselves with a partner of their choosing and swap their 
investigative reports. Once students have read their partner’s 
writing, pose the following questions: Where have your 
eyes not traveled in this painting based on your partner’s 
description? What elements of this painting have they 
forgotten to mention? What could you add or eliminate 
from your partner’s report that will give a more accurate 
description of the scene? Students will now revise their 
partner’s description based on their newfound discoveries. 
They should be given time to discuss their revisions with 
their partner citing visual references from the painting. 
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Art Facts   
Pierre-Auguste Renoir [pyer-ō-guest r en-wär], a leading member of the Impressionists, 
was responsible for the group’s use of a “rainbow palette”—a technique employing only 
pure tones, eliminating the use of black. This colorful work depicts Renoir’s close friend 
and artistic contemporary Claude Monet painting in his garden en plein air at the 
latter’s rented home in Argenteuil, just northwest of Paris, where the two artists lived 
together during summer 1873.  

Closure 
Conclude the lesson by briefly mentioning to students that they will soon take an expedition to 
the Wadsworth Atheneum Museum of Art, where they will meet a docent who will give them a 
tour of figurative art in the museum’s vast collection. 
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Becoming the Artist: 
What’s the Painting All About?  
Lesson length: 45 minutes. Teachers may conduct two 45-minute 
sessions if considered desirable or necessary.  

Materials Needed 

• Art supplies of your choice
• Frame Worksheet+*
• Images of the following artworks:
 – Image 1: Pablo Picasso’s The Artist, 1963+*
 – Image 2: Pierre-Auguste Renoir’s Monet Painting in His Garden at Argenteuil, 1873+*
• Pencils
• Sketch paper

+Make copies for classroom distribution. 
*These resource materials can be found in the Appendix. 

Procedures 

Careful and thoughtful looking at works of art allows students to hone their observation skills, a 
foundational principle for any great descriptive writer. Writers, in turn, take their observations of the 
world around them and transform them into engaging, often elaborate, prose. Artists regularly do 
the same as they create compositions that convey the reality or essence of their perceptions of various 
subjects. This art-making activity will focus on developing these skills of observation, description, and 
creative expression as students step into the shoes of the artists depicted in the paintings seen in lesson 1.

Distribute color copies of Pablo Picasso’s The Artist (1963) and Pierre-Auguste Renoir’s Monet 
Painting in His Garden at Argenteuil (1873) to each student (see Appendix, Images 1 and 2). Ask 
students what is similar about the two works. After they have noticed that both canvases depict an artist 
at work, have students select one of the two paintings to serve as the inspiration for their art-making 
activity. Hand out the Frame Worksheet (see Appendix) to all class members. Students will then 
imagine that they are the artists in their selected painting. Considering the visual evidence found in this 
image as well as their descriptions of the painting developed during the previous lesson, students will 
now create their own works of art based upon what they believe the artist is painting in their chosen 
scene. If time allows, students may make preparatory sketches before transferring their finalized 
visual to the provided worksheet. Teachers are responsible for selecting and supplying the additional 
art materials needed to complete this project, which may be subject to classroom availability. 

Post-Museum Visit Art-Making Activity

Art Activity
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Where Am I?  
Lesson length: 45 minutes 

Materials Needed  

• Images of the following artworks:
 – Image 3: Duane Hanson’s Sunbather, 1971+*
 – Image 4: Jusepe de Ribera’s The Sense of Taste, 1615–16+*
• Notebook paper 
• Pens/pencils

+Make copies for classroom distribution. 
*These resource materials can be found in the Appendix. 

Procedures  

Anticipatory Set 
Time allotment: 5 minutes 

Begin by reviewing with students what activities they have completed as part of Figuratively 
Speaking: Elaboration Nation. Reiterate the main objective of this program: exploring 
figurative artworks from the Wadsworth Atheneum Museum of Art’s permanent collection to 
cultivate and enhance their elaborative writing skills. Discuss how carefully looking and critically 
analyzing works of art have inspired them to create their own descriptive compositions. In this 
final lesson, students will draw upon all the literacy skills they have developed throughout this 
program—observation, brainstorming, elaboration, and creative expression—to compose a final 
descriptive writing piece based on one of two paintings from the museum’s galleries.  

Core 
CREATING AN IMAGINATIVE SETTING  
Time allotment: 35 minutes 

Distribute color copies 
of Duane Hanson’s 
Sunbather (1971) and 
Jusepe de Ribera’s The 
Sense of Taste (1615–16) 
to each student, providing 
them with the artist, title, 
and date of both works 
after the upcoming writing 

Post-Museum Visit Writing Lesson

Writing Activity

Art © Estate of Duane Hanson/Licensed by 
VAGA, New York, NY
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exercise has been administered (see Appendix, Images 3  and 4). Allow them one minute to 
absorb the paintings and make preliminary observations. Students should pay special attention 
to the figures’ positions, gestures, facial expressions, costumes, and, especially, props. Use the 
questions for guided looking below as catalysts for a classroom conversation about both works of 
art. Students should provide visual evidence to support their responses.

Adapt the following questions, as needed, to your students’ level of comprehension and to the 
aesthetics of each artwork. 

Conversation Starters 
•  Focus students’ attention on the figures in the two paintings. Describe or physically mimic 

the positions of these individuals. How are they similar? How are they different? Based on 
their individual postures and gestures, in what activities might they be engaging? What do 
you know about the figures’ feelings, personalities, or moods based on their body language?

• What are these individuals wearing? Describe the various elements of their costumes by 
reflecting upon their texture, color, and fit. Based on their dress, where might they be? What 
historical period do you think these figures are from? Would people wear such outfits today?  

• Elaborate upon the facial expressions of each figure. What do these expressions tell us 
about what these individuals might be feeling, doing, or thinking?

• Notice how each figure is surrounded by various objects. Take a classroom inventory of 
these objects, using as much descriptive language as possible. Consider the basic elements 
of art, including color, line, shape, and texture. Based on these objects, where do you think 
these figures are located? Are they indoors or outdoors? What do these “props” tell us 
about the figures’ personalities and identities or what they might be up to?

Upon completion of the visual analysis of the paintings, pose the following question to students: 
What is missing in both works? Explain that neither work provides a detailed setting yet both 
artists provided clues to indicate the location of their subjects. Drawing upon the knowledge 
gained through carefully looking at these paintings, ask students where they believe the sitters 
are, if they have not already come to a class consensus based on the visual analysis. At this point, 
distribute notebook paper to each class member. Students will now select one of the highlighted 
paintings and write a detailed description of the location, using their imaginations and the 
visual evidence provided in the painting. As time permits, select several students to read their 
descriptions to the class. 

Questions and suggestions to spark students’ creativity for their compositions are listed below 
for each painting. Once again, it is critical that all students’ descriptions are rooted in the visual 
clues provided by the artist.  

Duane Hanson’s Sunbather, 1971  
•  Where is this individual? Describe in detail the location of the figure. 
•  What other elements surround the figure? Consider both geographical features (e.g., 

water and sand) and commercial enterprises. Is she alone in this environment or are other 
individuals nearby? How crowded is her location?

•  What is the weather? What season is it? What is the temperature? Will the weather change 
throughout the day and disrupt this figure’s activity? If so, how? What would the subject do 
given that scenario? 
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•  What sounds might echo in the air? What smells might she experience? What might she 
feel on her feet if she rose from her chair?

•  How long has the figure been reclining in her chair? How long might she remain in this scene? 

Jusepe De RibeRa’s the SenSe of taSte, 1615–16   
•  Where is this individual? 
•  Do other individuals accompany him at his table? If so, what is their conversation like? 

Is it light-hearted or serious? What other sounds might the figure hear in this location? 
Describe the noise level of this setting, whether a soft chatter or a noisy din. Elaborate upon 
the identities of his guests. 

•  Given the popping buttons and the stretched fabric of this shirt, how much food has this 
gentleman eaten? If there are other individuals at his table, what might they be eating or 
drinking? How much might they consume? 

•  Would you feel comfortable joining him at this table? How would you interact with him? 
What would his voice sound like? Would it be raspy and rough or soft and gentle?

•  How long might he stay in this location? Has he been there for some time or has he just arrived?

Extension Activities 
1. Use any of your previously established descriptive writing rubrics for general classroom use 

to assess the growth of students’ skills as a result of this activity. 

2. Using available art supplies, ask students to create the background or setting of their selected 
artwork based on their descriptions or have students create a work of art based upon a 
classmate’s description. Measure students’ ability to describe a scene in detail by testing 
whether someone else can artistically recreate their imagery solely from their descriptions. 

Art Facts
Duane Hanson’s Sunbather, 1971  
Duane Hanson is known for his unnervingly realistic sculptures that serve as social commentaries on 
various aspects of our society. This sculpture is from the artist’s Caricaturized Stereotypes Series 
(1969–71), which explores the physical embodiment of mindless consumer culture through works 
depicting aimless workers, bloated consumers, and neglected senior citizens. Often casting his  
life-size polyester sculptures from real-life models in natural poses, Hanson employed various 
materials such as Vaseline, fast-drying silicone rubber, fiberglass, plaster, vinyl, wax, turpentine, 
and acrylic to create the illusion of naturalistic subjects.    

Jusepe De RibeRa’s the SenSe of taSte, 1615–16  
The Sense of Taste is one of five related paintings of half-length figures representing the five 
senses produced by Spanish Baroque painter Jusepe de Ribera [kü-sā-pā dā rē-vā-rä] during 
the Counter-Reformation. In this allegorical painting, a jolly, somewhat ragged figure—perhaps 
a gypsy—sits down in front of a hearty meal of wine, olives, and bread, among other prominent 
edibles. Note the delightful enthusiasm in which he begins to eat the feast before him.  

Closure 
Time allotment: 5 minutes 

Conclude the lesson by conveying to students that the Figuratively Speaking: Elaboration 
Nation program is now over. Ask them what they have learned during this experience and what 
they feel was the most exciting part of the program. Inquire as to whether or not they have 
enjoyed using art as the inspiration for their writing.
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Get to Know Art Lingo  

Both classroom and art teachers should consider creating a word wall, using the 
vocabulary listed below, to encourage students to use this terminology in their classroom 
discussions and written responses. 

Abstract Art: An artistic style that departs from realistic representation. Abstract art often 
expresses feelings and ideas through lines, colors, and shapes rather than showing people, places, 
and things as they look in real life. 

Abstract Expressionism: Having emerged during the 1940s, this artistic movement involved 
artists who experimented with the inherent qualities of paint and canvas and the expressive 
nature of color. Known for their loose, spontaneous, and rapid application of paint on large-
scale canvases through dripping or throwing, these artists saw the physicality of their work as a 
mode of personal expression.

Allegory: When the literal and visible content of a work of art stands in place of abstract ideas, 
suggesting a complementary yet deeper symbolic meaning. 

Background: The part of a painting that appears the farthest away from the viewer. Objects 
appear smaller than those found in the rest of the artwork.

Baroque: An artistic style prominent during the seventeenth century, during the Counter-
Reformation, which promoted the use of theatrical drama, striking movement, and intense 
lighting to arouse emotions. 

Commission: To hire an artist to create a certain work of art or body of artworks (see Patron). 
Throughout the ages, members of high society, including aristocracy, religious leaders, and 
wealthy merchants and industrialists, have been known to commission various styles of art to 
serve their personal agendas. 

Composition: The arrangement or placement of objects in a work of art. The term can also 
refer to a work of art. 

Conservator: An individual who uses scientific research and technical training to preserve and 
restore the condition of art objects. 

Cubism: Pioneered by Pablo Picasso and fellow artist Georges Braque between 1907 and 
1914, this artistic movement involved the radical breakdown of pictorial space into dense and 
fragmentary compositions of seemingly shifting lines, shapes, and planes. 

Docent: A volunteer educator who conducts tours at a museum. 

Elements of Art: The basic building blocks for creating a work of art and expressing ideas, 
including color, line, shape, and texture; the language of artists.
 

COLOR: The name of a color is a hue.
 Primary: Colors that are mixed to create all other hues: red, yellow, and blue. 
 Secondary: Colors that are created by equally mixing two primary colors: orange, green, 

and purple. Together with the primary colors, secondary colors complete the color wheel. 
 Complementary: Colors that are opposites on the color wheel: red and green, orange and 

blue, yellow and purple. When complementary colors are placed side by side, they 
accentuate one another.
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 Warm: Colors that remind you of warmth: red, orange, and yellow. These colors appear 
to jump out of the picture plane.

 Cool: Colors that remind you of coolness: green, blue, and purple. These colors tend to 
recede into space, creating depth.

 Monochromatic: Having only one color.
 
LINE: The path of a dot as it moves through space. The outer edge of a shape is a line. Lines 
can be straight, vertical, horizontal, diagonal, curvy, or jagged.
 
SHAPE: A two-dimensional (flat) area that is made by beginning and ending a line at the 
same point. Common shapes include circles, triangles, rectangles, squares, and trapezoids.
 
TEXTURE: How a surface feels (actual) or looks like it would feel (implied). Common 
textures include smooth, rough, bumpy, and slimy. 

 
En Plein Air ( e pl eh-nayr): A French expression meaning “in the open air.” This term is 
often used to describe the act of sketching or painting outdoors, a practice common among 
the Impressionists with the dawn of easily portable painting equipment and materials such 
as paint sold in tubes. 
 
Figurative Art: Artwork depicting the forms of figures—that is, the bodies of humans or animals. 
 
Foreground: The part of a painting that appears closest to the viewer. Objects appear larger 
than those found in the rest of the artwork..
 
Gestural: Lines or shapes that show evidence of the motion of a painter’s hand or brush.
 
Horizontal: Straight or flat across; the opposite of vertical. 
 
Impressionism: An artistic movement prominent in France between 1867 and 1886 that sought 
to capture the realities of modern life and nature through the transient effects of light and color  
on canvas. Radically departing from the accepted subject matter and artistic styles of academic 
painting—including realistic depictions of mythological, religious, or historical themes—
Impressionists painted glimpses or “impressions” of everyday subjects through visible, often 
loose, brushwork.
 
Landscape: A scene of nature such as a mountain or a field. 
 
Middle Ground: The middle layer of a work of art between the foreground and the background. 
 
Naturalism: An artistic style in which the artist seeks to represent a subject just as it appears 
in the natural world, without subjectivity. Closely related to realism, artists employing 
naturalism are notably different, for they are more interested in accurately depicting subjects in 
which others may have portrayed by taking certain artistic liberties. 
 
Patron: An individual or an institution that commissions a work of art by a specific artist. 
 
Permanent Collection: Works of art that are owned by a museum.
 
Portrait: A visual representation of a person in which the face and upper body often play a 
predominant role. Artists use the elements of body language, facial expression, costume, props, 
and setting to convey the identity and personality of the sitter, whether real or fabricated, 
depending on the intent of the work’s patron. A double portrait consists of two individuals, 
often related in some fashion. 
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Realistic Art: A style of art using recognizable imagery to show things as they appear in real 
life. Realistic art is also known as representational and is the opposite of abstract art.
 
Sketch: A preparatory drawing or study that often precedes the creation of a larger, more 
polished work of art. Sketches can be done quickly to capture the essence of a scene or can be 
painstakingly detailed. Sketches are also considered by many to be works of art themselves. 
 
Two-Dimensional: A space that is flat, having height and width but no depth. Paintings 
and photographs are examples of two-dimensional artworks. 
 
Vertical: Going straight up and down; the opposite of horizontal. 
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Appendix 



Eye Spy Worksheet  

What Do You See?  Tell Me More about It! 
Make a list of what you see.  Write several adjectives or phrases that  
 describe what you see. 

Exploring the Elements of Art   
Fill in your answers to the following statements about the basic building blocks of art you 
find in the painting.  

Eye Spy with my little eye a color that is as    as a   .

Eye Spy with my little eye a line that is   . It reminds me of a   .

Eye Spy with my little eye a shape that is like a   .  

Eye Spy with my little eye a brushstroke that moves like a   .  
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Image 1 

From the collection of the Wadsworth Atheneum Museum of Art, Hartford, CT.



Image 2 

From the collection of the Wadsworth Atheneum Museum of Art, Hartford, CT.



Image 3 

From the collection of the Wadsworth Atheneum Museum of Art, Hartford, CT.
Art © Estate of Duane Hanson/Licensed by VAGA, New York, NY



Image 4 

From the collection of the Wadsworth Atheneum Museum of Art, Hartford, CT.



Image 1 
Pablo Picasso
Spanish, 1881–1973
The Artist, 1963
Oil on canvas
39 ½” height x 28 ⅞” width
Gift of the Carey Walker Foundation
1994.2.1
© 2012 Estate of Pablo Picasso / Artists Rights Society (ARS), New York

Image 2 
Pierre-Auguste Renoir
French, 1841–1919
Monet Painting in His Garden at Argenteuil, 1873
Oil on canvas
18 ⅜” height x 23 ½” width
Bequest of Anne Parrish Titzell
1957.614

Image 3 
Duane Hanson 
American, 1925–1996
Sunbather, 1971
Polyester and fiberglass polychromed in oil
71” in length
National Endowment for the Arts Museum Purchase Program with matching funds bequeathed  
by Roscoe Nelson Gray in memory of Rene Gabrielle Gray and Roscoe Nelson Dalton Gray
1977.7
Art © Estate of Duane Hanson/Licensed by VAGA, New York, NY

Image 4  
Jusepe de Ribera
Spanish, 1591–1652
The Sense of Taste, 1615–16
Oil on canvas
44 ¾” length x 34 ½” width
The Ella Gallup Sumner and Mary Catlin Sumner Collection Fund
1963.194


