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Program Overview Using the aesthetic and expressive qualities of figurative artworks from 
the museum’s permanent collection, Figuratively Speaking: Tell Me a Story develops third-
grade students’ narrative writing skills while promoting state and national curriculum standards 
in the language and visual arts. Artworks viewed throughout the program serve as students’ 
texts to be carefully observed, critically analyzed, and thoughtfully interpreted and subsequently 
act as inspiration for their own narrative compositions. 

www.thewadsworth.org/teachers    (860) 838-4170

GRADE

Tell me
a Story

How did I contribute to the 
founding documents of the 
United States of America?

How did my work at home 
complement my husband’s 
civic contributions?
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Program Structure and Logistics 

This program consists of four independent components:
1. Pre-Museum Visit Writing Lesson  Taught by Classroom Teacher

2. Art and Writing Tour at the Museum  Taught by Museum Docents

3. Post-Museum Visit Art-Making Activity  Taught by Art Teacher

4. Post-Museum Visit Writing Lesson  Taught by Classroom Teacher

The Wadsworth Atheneum requires a minimum of three weeks advanced booking for school 
tours. It is advised that teachers book and confirm their visit before administering the program’s 
lesson plans to students. Call our Group Visit Associate at (860) 838-4046 to reserve your 
Figuratively Speaking Art and Writing tour today. Be sure to mention that you are utilizing 
these pre- and post-museum visit curriculum materials when making your call.

State and National Curriculum Standards Addressed 

The objectives addressed in Figuratively Speaking: Tell Me a Story link to Common Core State 
Standards, the national curriculum guidelines adopted by the State of Connecticut, as well 
as the visual arts standards outlined in the Connecticut State Department of Education’s Arts 
Curriculum Framework from March 1998. 

Common Core State Standards for English Language Arts and Literacy
1. Reading: Key Ideas and Details #3: Describe characters in a story (e.g., their traits,  
 motivations, or feelings) and explain how their actions contribute to the sequence of events.
2. Writing: Text Types and Purposes #3: Write narratives to develop real or imagined  
 experiences or events using effective technique, descriptive details, and clear event sequences. 
  3A: Establish a situation and introduce a narrator and/or characters; organize an event  
   sequence that unfolds naturally; and
  3B:  Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences  
   and events or show the response of characters to situations.
3. Speaking and Listening: Comprehension and Collaboration #1: Engage effectively in a  
 range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse  
 partners on grade 3 topics and texts, building on others’ ideas and expressing their 
 own clearly.
  1C:  Ask questions to check understanding of information presented, stay on topic, and link  
   their comments to the remarks of others; and
  1D:  Explain their own ideas and understanding in light of the discussion. 
4.  Speaking and Listening: Comprehension and Collaboration #3: Ask and answer questions  
 about the information from a speaker, offering appropriate elaboration and detail. 

Visual Arts Standards
5.  Content Standard #2A, 2B, and 2C: Elements and Principles: Identify the different ways  
 visual characteristics are used to convey ideas; describe how different expressive features,  
 and ways of organizing them, cause different responses; and use the elements of art and  
 principles of design to communicate ideas. 
6.  Content Standard #4B: History and Cultures: Identify specific works of art as belonging to  
 particular styles, cultures, times, and places.
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7. Content Standard #5B, 5C, and 5D: Analysis, Interpretation, and Evaluation: Describe visual  
 characteristics of works of art using visual art terminology; recognize that there are different  
 responses to specific works of art; and describe their personal responses to specific works  
 of art using visual art terminology. 
8.  Content Standard #6E: Connections: Recognize that works of visual art are produced by  
 artisans and artists working in different cultures, times, and places. 

This classroom curriculum was designed and written by Emily Pacini Ide, School and Teacher Programs 
Specialist at the Wadsworth Atheneum Museum of Art, in partnership with Hartford Public School 
teachers Susan Goldberg and Paul Wallen at Noah Webster MicroSociety Magnet School and Marguerite 
Sequin at E. B. Kennelly School. 
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Let’s Figure This Out!
Lesson length: two 45-minute units. Teachers may opt to 
administer this lesson over two days, as they deem necessary. 

Materials Needed

• Chalk/Dry Erase markers or standard markers
• Chalk/white board or chart paper
• Construction paper in the following colors: red, orange, yellow, green, blue, and purple.  
 One sheet per color. 
• Image of a rainbow
• Images of the following artworks:
 – Image 1: Ralph Earl’s Oliver Ellsworth and Abigail Wolcott Ellsworth, 1792+*
 – Image 2: Milton Avery’s Husband and Wife, 1945+*
• Notebook paper
• Pens/pencils
• Thought Bubble Worksheet+*

+Make copies for classroom distribution. 
*These resource materials can be found in the Appendix. 

Procedures 

Anticipatory Set 
Time allotment: 5 minutes 

For centuries, artists have depicted the human body—from realistic preparatory sketches 
of anatomy to expressive compositions that convey specific messages about an individual’s 
or a group’s identity. Art historians call such paintings or sculpture figurative art. Painted 
portraits—two-dimensional visual representations of a person—can be categorized under 
this artistic genre. Using such elements as posture, facial expression, costume, props, and 
gesture, portraits have been used throughout the ages to communicate a sitter’s likeness and 
personality, whether real or fabricated, depending on the purpose of the work. Before the 
invention of photography in the nineteenth century, portraits were the only method of visually 
capturing the identity of an individual and were frequently commissioned by a patron, often 
a member of the social elite. 

Discuss these general concepts with your class prior to commencing the lesson’s writing 
exercises. Be sure they understand the highlighted vocabulary before proceeding (see Get to 
Know Art Lingo). Consider posing the following questions to students as an introduction to the 
program’s theme: What is a portrait? Have you ever seen one before in a museum? Why do you 

Pre-Museum Visit Writing Lesson

Writing Activity
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think people have their portraits made? Have you ever made a self-portrait? Once completed, 
tell students that over several days they will investigate figurative paintings from various 
periods, cultures, and artistic styles in the Wadsworth Atheneum Museum of Art’s permanent 
collection and follow by introducing the basic premise and objectives of the program as 
outlined above (see Program Overview). 

Core 
UNIT 1: ARE YOU TALKING TO ME?  
EXPLORING THE ART OF PERSONAL THOUGHT AND DIALOGUE 

Time allotment: 40 minutes

Distribute color copies of Ralph Earl’s Oliver Ellsworth 
and Abigail Wolcott Ellsworth (1792) to each student 
without providing them with the artist, title, or date 
(see Appendix, Image 1). Allow them ample time to 
look at the painting and make initial observations. 
Students should focus their careful looking on the 
sitters’ costumes, postures, facial expressions, genders, 
ages, and body language. Use the suggested questions 
for guided looking below to spark a classroom dialogue. 
Begin by asking students questions that elicit objective 
and descriptive observations. Move toward more 
abstract and subjective questions that develop students’ 
critical thinking skills as they seek to interpret the painting. Be sure that students cite visual 
evidence for all their responses. 

Adapt the following questions, as needed, to your students’ level of comprehension.

Conversation Starters 
• Focus your attention on the two figures in the portrait. What colors, lines, and shapes can 

they identify and describe in their costumes? What would it feel like to touch certain 
elements of their clothing such as the woman’s dress or the man’s coat? Practice writing 
similes by asking students to answer the follow statement: This article of clothing feels as 
_______as a _______. 

• Based upon their dress, what historical period do you think these figures are from? 
Would you see people wearing such outfits today?

• Where are the figures located in relation to each other? Do they sit close together or are 
they separated? How are they interacting? What does their body language tell us about 
their relationship? How might they be related? 

• Get face-to-face with the figures! What could they be looking at? Describe (or mimic) 
their facial expressions. What do these expressions tell us about what they might be 
feeling? 

• How old would you say these sitters are based on their appearance?
• Portraits were often made with individuals holding objects that represented something about 

who they were or what they had accomplished. What might the man be holding in his left 
hand? Does the artist give us any clues as to what this document might be? Be a detective 
and find out!
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• Where are these figures located? Describe the room in which they sit. Is it highly or plainly 
decorated? What might that tell you about the social status of these individuals? 

• Imagine you could divide the canvas in half vertically. Now take a look behind each figure. 
What objects can you see behind the man? The woman? What do these things tell us about 
the identity of each figure?

• If one figure was eliminated, how would the painting be different? Would it make you feel 
different about the remaining figure?

• After looking closely at this double portrait, would you want to have dinner with these 
people? Why or why not? What adjectives would you use to describe their personalities? 
Make a list of students’ answers and write them on the board for all to see. 

Upon completion of the visual analysis of this painting, introduce to the class the idea of a comic 
book “thought bubble,” which graphic novelists use to indicate the thoughts of a character. 
Give each student a copy of the Thought Bubble Worksheet (see Appendix). Drawing upon 
their visual and oral investigation of the Ellsworth family portrait, they will complete their 
bubbles for each character based upon the inferences they have made about these individuals’ 
personalities. Allow students to share and compare their writings in pairs or as a class, 
defending their statements by providing visual evidence. If you are not proceeding with the 
second extension activity listed below, tell the students the artist, title, and date of the painting.  

Extension Activities 
1.  Place two chairs in front of the classroom. Two student volunteers will assume the pose of 

Mr. and Mrs. Ellsworth. Students should consider the posture, gesture, and arrangement 
of the figures in the painting and what that might tell them about the sitters’ individual 
personalities. As an alternative, pair students to perform the same kinesthetic activity to foster 
greater classroom involvement. Collect students’ responses by writing the adjectives they 
come up with on a white/chalkboard or chart paper. 

2.  Revising is one of the greatest tools of a successful writer. Begin by providing students with 
the “art facts” listed below that discuss the actual identities of the figures in the portrait. At 
this point you can reveal the artist, title, and date of the painting. Students will then revise 
their thought bubbles based upon this art-historical information. Teachers should adapt the 
content below to meet students’ level of knowledge and comprehension of the Revolutionary 
War era. Have students complete this activity by pairing up with a classmate to share their 
revised writing or call for several volunteers to read their compositions to the class. 

Art Facts 
Oliver ellswOrth  
• One of the founding fathers of the United States of America. 
• A lawyer turned Connecticut political leader who served on the Continental Congress, 

was a delegate to the Constitutional Convention, and later become a Senator and the 
first Chief Justice of the United States Supreme Court.

• Helped draft Article VII of the Constitution, outlining how many state ratifications 
are necessary for the Constitution to take effect, which he holds in his left hand.

• Responsible for the first use of the term United States as found in the Preamble of 
the Constitution.
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AbigAil ellswOrth 
• Had given birth to nine children by the time this portrait was painted. 
• Shown here at age 36. In comparison, Oliver was 47 at the time this painting was 

completed.
• A domestic force, Abigail managed the renovation of her family’s home, Elmwood, in 

Windsor,Connecticut, which can be seen through the open window in the portrait (the very 
house in which they are sitting!).

UNIT 2: PRACTICING PREDICTION

Time allotment: 40 minutes 

Unlike the first artwork explored, Milton Avery’s 
Husband and Wife (1945) departs from the traditions 
of realism, a trend prominent during the early 
twentieth century. By reducing compositions to the 
basic elements of art—color, line, shape, and 
texture—abstract artists prompted viewers to 
interact with their work predominantly through these 
essential building blocks of art alone. Employing such techniques, these artists infused their 
canvases with expressive qualities. In the case of this painting, Avery chose colors with specific 
communicative properties to tell the viewer a story.  

After summarizing the content above, begin by asking students what emotions they feel when 
they see warm colors: red, orange, and yellow. Do the same for cool colors: green, blue, 
and purple. Consider displaying sheets of construction paper in this spectrum of colors or an 
image of a rainbow as a visual aid for students. Discuss with students how colors have symbolic 
meaning; artists often use them to convey emotions or create mood in a painting. For instance, 
bright or warm colors often suggest happiness, while cool colors frequently generate feelings 
of sadness. Follow by distributing color copies of Avery’s Husband and Wife to each student, 
telling them the artist, title, and date (see Appendix, Image 2).

As before, allow students a sufficient amount of time to look at the painting and make initial 
observations. Students’ attention should be focused on the colors, lines, and shapes that they 
observe in the painting as well as the figures’ body language. Use the suggested questions for 
guided looking to foster a classroom conversation. Be sure that students cite visual evidence for 
their responses.

Adapt the following questions, as needed, to your students’ level of comprehension.

Conversation Starters
• Ask students to identify the elements of art used to construct this painting. How would you 

describe the colors, lines, and shapes that you see? 
• Turn students’ attention to the two figures. What do you immediately notice that is missing 

(facial features)? What colors has the artist used for each individual’s face? Are they cool or 
warm tones? Bright or dull? What objects in your house are similar in color to those used 
in these faces? What mood do these colors convey? What do these colors tell us about what 
this husband and wife are thinking or feeling?
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• In pairs, ask students to mimic the pose of each figure in the painting. What does their 
body language tell us about their relationship? What feelings do you think they might have 
for each other based on how they are positioned on the canvas?  

• If you walked into this room, what type of conversation do you think you would have with 
this couple? Would you feel welcome? Would you leave quickly? If you started a 
conversation, would it last for hours or just a couple of seconds?

Upon completion of the visual analysis of this painting, distribute notebook paper to each student. 
Define the term prediction for students and then administer the following writing prompt. 
Students will write a narrative about the depicted husband and wife based upon their inferences 
made regarding the mood of this scene and the feelings of its characters as discovered through 
the artist’s use of color and body language. Students can choose to write a story predicting what 
happened before this scene occurred or what might have happened in the hours and days that 
followed. If time allows, select one or two students to read their narratives to the class or ask 
students to pair-up with a classmate to read their responses to the writing prompt. All students 
should rely upon the visual elements found in the painting to craft and tell their story.

Extension Activities
1.  Model several poses for students and ask them to mirror your body language. Examples 

include folding your arms, placing your hand on your hip, positioning your hands on your 
lap, and slouching or sitting upright with perfect posture in a chair. Ask students to tell you 
what a person might be feeling if they took on that pose. Collect students’ responses by 
writing the descriptive language they come up with on a white/chalkboard or chart paper.

2.  Ask students to pick their favorite color. They will then brainstorm all the feelings they 
associate with that particular hue. Students will conclude this activity by composing a 
narrative about a husband and wife, using the feelings and mood conveyed by their selected 
color to tell the tale. 

Closure 
Conclude the lesson by briefly mentioning to students that they will soon take an expedition to 
the Wadsworth Atheneum Museum of Art, where they will meet a docent who will give them a 
tour of figurative art in the museum’s vast collection. 
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Animating a Narrative
Lesson length: 45 minutes. Teachers may conduct two 45-minute 
sessions if considered desirable or necessary. 

Materials Needed 

• Colored pencils, crayons, or markers
• Comic strips or graphic novels
• Creating My Own Storyboard Worksheet+*
• Pencils
• Sketch paper

+Make copies for classroom distribution. 
*These resource materials can be found in the Appendix. 

Procedures 

Anticipatory Set 
Time allotment: 5 minutes 

Careful and thoughtful looking at works of art allows students to hone their observation skills, 
a foundational principle for any great writer. Writers, in turn, take their observations of the 
world around them and transform them into engaging prose. Artists do the same as they create 
compositions that convey the essence of their perceptions of various subjects. This art-making 
activity will focus on developing the skill of creative expression as students produce their own 
visual imagery to accompany a provided Mad Libs–style dialogue.

Before introducing today’s activity, ask students the following questions: Has anyone seen 
or read a comic book or a graphic novel before? How are they visually different from regular 
storybooks? Bring to class several comic strips or graphic novels to give students a point of 
reference for this activity and to spark their imaginations and creativity. 

Core 
Time allotment: 40 minutes  

Distribute the Creating My Own Storyboard Worksheet (see Appendix), sketch paper, and 
pencils to each student. Begin by asking students to complete the dialogue portion of the 
worksheet. Students will then create a storyboard—a visual representation of a narrative 
sequence of events—that illustrates the story being told through their completed dialogue. Note 
the similarities between these storyboards and the graphic novels or comic books presented to  
the class. Students should consider elements such as body position, facial expression, gesture, 

Post-Museum Visit Art-Making Activity

Art Activity
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and setting as they create imagery to tell their story. They should also use speech bubbles 
to include dialogue in their artistic creation. If time allows, students may make preparatory 
sketches before transferring their finalized visual to the provided worksheet. To complete their 
project, supply students with colored pencils, crayons, or markers to add the symbolic element  
of color to their compositions. 

Extension Activity 
Have a camera on hand? Create a digital storyboard of one of the provided dialogues by having 
students pose for certain pivotal points in the story. They should again consider such elements 
as body language, gesture, and facial expression. Students will explore the structure of 
storytelling—plot, theme, setting, character, climax, and conflict. 
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A Night at the Museum
Lesson length: 45 minutes 

Materials Needed 

• Images of the following artworks:
 – Image 3: Diego Rivera’s Young Girl With a Mask, 1939+*
 – Image 4: John Singer Sargent’s Ruth Sears Bacon, 1887+*
• Notebook paper
• Pens/pencils

+Make copies for classroom distribution. 
*These resource materials can be found in the Appendix. 

Procedures 

Anticipatory Set 
Time allotment: 5 minutes  

Begin by reviewing with students what activities they have completed as part of Figuratively 
Speaking: Tell Me a Story. Reiterate the main objective of this program: exploring figurative 
artworks from the Wadsworth Atheneum Museum of Art’s permanent collection to develop their 
narrative writing skills. Explain how carefully looking and critically analyzing works of art have 
inspired them to create their own narrative compositions. In this final lesson, students will draw 
upon all the writing skills they have cultivated throughout this program—dialogue, prediction, 
etc.—to compose a final narrative piece based upon two paintings from the museum’s galleries.    

Core
OFF THE WALL 
Time allotment: 35 minutes

Distribute color copies of Diego Rivera’s 
Young Girl with a Mask (1939) and John 
Singer Sargent’s Ruth Sears Bacon (1887) to 
each student, providing them with the artist, 
title, and date of both works (see Appendix, 
Images 3 and 4). Allow them several minutes 
to absorb the paintings and make preliminary 
observations. Students should pay special 
attention to the girls’ manner of dress, their 
positions, their facial expressions, and the 
props they carry. Use several of the questions 

Post-Museum Visit Writing Lesson

Writing Activity
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for guided looking below to cultivate a classroom dialogue. Be sure that students cite visual 
evidence for their responses.

Adapt the following questions, as needed, to your students’ level of comprehension.

Conversation Starters 
• What can we tell about these little girls from the paintings? What do they value? What do 

they like to do? 
• How would you describe the personalities of the sitters? What clues can you get from their 

costumes, facial expressions, and positions? 
• What do the objects they hold tell us about their personality, identity, or what they might 

be up to next?
• How are these individuals different? How are they similar? 

Hand out notebook paper to each student in the class. Drawing upon the knowledge gained 
through their visual analysis and oral discussion of both paintings, students will write a response 
to the following writing prompt:

Imagine for a moment that the museum is closed. No one can be found in the 
galleries, and, with the exception of a few lights here and there, the galleries are 
completely dark. There is silence. Now, pretend that both little girls in the paintings 
have come to life. They have escaped from their frames! Having lived in the museum 
together for several years—they are, in fact, neighbors—the girls greet each other at 
their usual meeting place. Where is this place? What will happen next? Write a story 
about the night these two friends spent in the museum based on what the artists have 
told us about their identities and personalities. How will they interact? What will they 
do? Where will they go? Use your imagination to tell the tale of two adventurous little 
girls in the museum. 

Be sure to reinforce with students that stories have three basic components: characters, 
setting, and plot. They also must have a beginning, middle, and end with a climax interwoven 
in the plot. Encourage students to use the element of dialogue in their narratives to add depth 
to their writing. All students should use the visual elements in the painting to compose their 
story. As time permits, select several students to read their narratives to the class. 

Extension Activities 
1. Publish students’ writing in a classroom newsletter to be distributed to parents. Before 

going to print, ask students to edit their writing to correct grammatical or punctuation errors 
as well as to add richer detail or plot complexity to their narratives.

2. Students will practice their oral presentation skills as they act out a chosen student’s 
narrative. Who says portraits have to be two-dimensional? Explore the mysteries of a night 
at the museum through action, performance, and drama!



13www.thewadsworth.org/teachers    (860) 838-4170    Art and Writing Initiative  The 1,000 Words Experiment

School & 
Teacher 
Programs

W
ad

sw
or

th
 A

th
en

eu
m

 
M

us
eu

m
 o

f A
rt

3. Present the “art facts” listed below and have students revise their narratives based upon 
this information. Teachers should adapt this content to meet students’ level of knowledge 
and comprehension.

Art Facts 
DiegO riverA’s Young girl with a Mask, 1939  
Diego Rivera is widely known for his mural decorations imbued with highly political content. 
In this painting, the artist returned to a more sentimental manner of painting, depicting a 
little girl holding a papier-mâché skull mask. Such masks were—and are still— found 
throughout Mexico during the festive celebration of the Day of the Dead. 

JOhn singer sArgent’s ruth sears Bacon, 1887 
John Singer Sargent is considered by scholars to be one of the greatest nineteenth-century 
portraitists of the social elite. This life-size portrait depicts three-year-old Ruth Sears Bacon, 
the daughter of a prominent surgeon in Newport, Rhode Island. Although Mrs. Bacon had 
hoped for a formal portrait, Ruth is shown just after coming in from a walk in the rain—rain 
boots and black stockings on her feet and all!

4. Imagine that an artist has chosen to produce portraits of every student in your classroom. 
The artist has asked each student to select one object that represents something about  
who he or she is to include in the portrait. What objects would students select and why? 
What symbolism or sentimental value do those objects carry for them? This exercise can  
be conducted orally or in written form. 

5. Use any of your previously established narrative writing rubrics for general classroom use 
to assess the growth of students’ skills as a result of this activity. 

Closure 
Time allotment: 5 minutes

Conclude the lesson by conveying to students that the Figuratively Speaking: Tell Me a Story 
program is now over. Ask them what they have learned during this experience and what they feel 
was the most exciting part of the program. Inquire as to whether or not they have enjoyed using 
art as the inspiration for their writing. 
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Get to Know Art Lingo 

Both classroom and art teachers should consider creating a word wall, using the 
vocabulary listed below, to encourage students to use this terminology in their classroom 
discussions and written responses. 

 
Abstract Art: An artistic style that departs from realistic representation. Abstract art often 
expresses feelings and ideas through lines, colors, and shapes rather than showing people, 
places, and things as they look in real life. 

 
Climax: The most exciting or culminating moment in a narrative; the highest point of an 
experience in a series of events. 

 
Commission: To hire an artist to create a certain work of art or body of artworks (see Patron). 
Throughout the ages, members of high society, including aristocracy, religious leaders, and wealthy 
merchants and industrialists, have been known to commission art to serve their personal agendas. 

 
Composition: The arrangement or placement of objects in a work of art. The term can also 
refer to a work of art. 

 
Docent: A volunteer educator who conducts tours at a museum. 

 
Elements of Art: The basic building blocks for creating a work of art and expressing ideas, 
including color, line, shape, and texture; the language of artists.

 
COLOR: The name of a color is a hue.
 Primary: Colors that are mixed to create all other hues: red, yellow, and blue. 
 Secondary: Colors that are created by equally mixing two primary colors: orange, green, 

and purple. Together with the primary colors, secondary colors complete the color wheel. 
 Complementary: Colors that are opposites on the color wheel: red and green, orange and 

blue, yellow and purple. When complementary colors are placed side by side, they 
accentuate one another.

 Warm: Colors that remind you of warmth: red, orange, and yellow. These colors appear 
to jump out of the picture plane.

 Cool: Colors that remind you of coolness: green, blue, and purple. These colors tend to 
recede into space, creating depth.

 Monochromatic: Having only one color.
 
LINE: The path of a dot as it moves through space. The outer edge of a shape is a line. Lines 
can be straight, vertical, horizontal, diagonal, curvy, or jagged.
 
SHAPE: A two-dimensional (flat) area that is made by beginning and ending a line at the 
same point. Common shapes include circles, triangles, rectangles, squares, and trapezoids.
 
TEXTURE: How a surface feels (actual) or looks like it would feel (implied). Common 
textures include smooth, rough, bumpy, and slimy. 

Figurative Art: Artwork depicting the forms of figures—that is, the bodies of humans or animals. 
 

Mood: The overall feeling or emotion an artist creates in a work of art. Artists can create mood 
in portraits by using specific colors, lines, shapes, textures, and brushstrokes as well as by 
depicting certain facial expressions and body language.
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Patron: An individual or institution that commissions a work of art by a specific artist. For 
centuries, artists have made their patrons the subjects of their work, creating portraits that 
represent who they are or how they would like to be seen by society. 

 
Permanent Collection: Works of art that are owned by a museum. 

 
Portrait: A visual representation of a person in which the face and upper body often play a 
predominant role. Artists use the elements of body language, facial expression, costume, props, 
and setting to convey the identity and personality of the sitter, whether real or fabricated. A 
double portrait consists of two individuals, often related in some fashion. 

 
Predict: To make a reasoned judgment about the past or the future based on specific knowledge. 

 
Realistic Art: A style of art using recognizable imagery to show things as they appear in real 
life. Realistic art is also known as representational and is the opposite of abstract art. 

 
Self-Portrait: A portrait an artist makes of herself or himself as its subject. 

 
Sketch: A preparatory drawing or study that often precedes the creation of a larger, more 
polished work of art. Sketches can be done quickly to capture the essence of a subject or can be 
painstakingly detailed. Sketches are also considered by many to be works of art themselves.

 
Storyboard: A visual representation of a narrative sequence of events, frequently seen in the 
form of a comic strip or a graphic novel. 

 
Symbolic: Representing a meaning beyond what an object or concept is usually associated 
with. For example, artists—particularly abstract artists—often use the symbolic properties of 
colors to convey a specific meaning or feeling.

 
Two-Dimensional: A space that is flat, having height and width but no depth. Paintings and 
photographs are examples of two-dimensional artworks.

 
Vertical: Going straight up and down; the opposite of horizontal. Portraits are conventionally 
vertical in orientation. 
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Appendix 
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Creating My Own Storyboard Worksheet 

Dialogue 

Character One:  “Hi, (insert your name)  . 
 How was your vacation?”
Character Two:  “Great! We had lots of fun adventures and plenty of excitement.”
Character One:  “Excitement? I thought you were going to relax during our break.”
Character Two:  “Yes, but you are not going to believe this!  
 (Choose your own adventure! Write two or three sentences 
 describing  your unusually exciting school break.)

Character One:  “Wow! So how did the rest of your vacation go?”
Character Two:  “I’ll tell you later. It’s time for class.”
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Storyboard 



Image 1  

From the collection of the Wadsworth Atheneum Museum of Art, Hartford, CT.



Image 2

From the collection of the Wadsworth Atheneum Museum of Art, Hartford, CT.



Image 3

From the collection of the Wadsworth Atheneum Museum of Art, Hartford, CT.



Image 4 

From the collection of the Wadsworth Atheneum Museum of Art, Hartford, CT.



Image 1 
Ralph Earl
American, 1751–1801
Oliver Ellsworth and Abigail Wolcott Ellsworth, 1792
Oil on canvas
76" height x 86 ¾" width
Gift of the Ellsworth Heirs
1903.7

Image 2 
Milton Avery
American, 1885–1965
Husband and Wife, 1945
Oil on canvas
Gift of Mr. and Mrs. Roy R. Neuberger
1955.142
© 2012 Milton Avery Trust / Artists Rights Society (ARS), New York

Image 3 
Diego Rivera
Mexican, 1886–1957
Young Girl with a Mask, 1939
Oil on canvas
42 ¼" height x 21 ½" width
The Ella Gallup Sumner and Mary Catlin Sumner Collection Fund
1939.579
© 2012 Banco de México Diego Rivera Frida Kahlo Museums Trust,  
Mexico, D.F. / Artists Rights Society (ARS), New York

Image 4 
John Singer Sargent 
American, 1856–1925
Ruth Sears Bacon, 1887
Oil on canvas
48 ¾" height x 36 ¼" width
Gift of Mrs. Austin Cheney
1975.92


